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This document contains five developmental rubrics for schools to use to
support their discussions and decisions about where they are on their journey
towards sustainability.




Education fOf' Sustalnablllty I’Ubl’iCS and Structure of the rubrics and core indicators

H H The rubrics and accompanying core indicators are divided into four columns showing
core Ind ICatO rs the stages towards sustainability, from left to right. These stages overlap as there is no
defined barrier. A site may be working at a particular stage in one element and a

Elements of the model different stage in another as well as moving between stages.

The stages are:

+ Culture — Our school develops a culture of sustainability with the wider community. « Starting: a school realises the need for a change in focus, questions current
« Understanding — Our school nurtures the understanding, skills and values required practices and identifies possible directions and priorities

to move with our community towards sustainability. « Challenging: a school is actively involved in challenging practices, establishing
« Learning — Our school’s learning processes, pedagogies and the Australian processes for change and developing new systems

Curriculum help us to achieve more sustainable lifestyles with our communities. « Committing: education for sustainability is being embedded into the life of the
« Community — Our school achieves sustainability with its communities. school and its broader community

« Transforming: the school, with its communities, is continuously learning for and

« Managing - Our school's leadership, governance and management processes foster e ) .
living more sustainable lifestyles.

education for sustainability.
The core indicators provide signposts for celebration of the school’s starting position and
highlight priorities for development. If your school hasn't used an education for sustainability
approach before, it would be worth presenting a case to students, staff and parents with a
rationale and examples from successful schools. The Green Adelaide Education team is
available to help develop this.

UND\:_RsTANDING MANAGING

The core indicators

The core indicators provide an example for each section of the rubric. Your school can track its
progress working in partnership with Green Adelaide.

Starting Challenging Committing Transforming
The core indicators  The core indicators  The core indicators  The core indicators are
are written in the are written in the are written in the written in the PRESENT
¥ PAST tense. Thatis, PAST tense. Thatis, PAST tense. Thatis, = tense as, at this stage, the
2 they can be they can be they can be process is ongoing and
§ achieved by the achieved by the achieved by the emergent. The school is
'E school community  school in discussion = school in now part of sustainable
'q-, (students, staff, and  with its local partnership with communities of practice,
o parents); driven by  community. community and working together to live
Y ooan individual, group stakeholders. and develop more
or program. sustainable lifestyles. This
is not the end — it is the
beginning!

Note: EfS = Education for Sustainability | SEMP = School Environment Management Plan
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Rubric
Vision and values

Core Indicator

Rubric
Interconnectedness

Core Indicator

Rubric
Whole-school
approach

Core Indicator

Culture: Our school develops a culture of sustainability with the wider community

Starting

The need to examine our school's
sustainability vision and values is
identified

School community (students,
staff and parents) has:

e engaged in reviewing our current
vision and values (e.g. caring and
respect to include EfS).

Our school considers how to
integrate the social, environmental
and economic factors of
sustainability

School community (students,
staff and parents) has:

e considered the scope of
sustainability and how it fits
with educational purpose.

Individuals consider and
identify their role in education
for sustainability

School community (students,
staff and parents) has:

¢ invited a range of people to
examine how they can
contribute to EfS.

Challenging

Our school undertakes an inclusive
community process to develop its
sustainability vision and values

School community (students, staff and

parents) has:

e developed our vision and values
with current and potential partners
to include EfS.

Some of our practices reflect a balance
between social, environmental and
economic factors

School community (students, staff and
parents) has:

e implemented strategies to
integrate sustainability factors
into our decision and policy
making processes (e.g. item on
meeting agendas).

Groups consider ways to coordinate
and integrate their work with the
school’s sustainability vision

School community (students,
staff and parents) has:

e started discussing and
documenting how the EfS vision

guides our sustainability actions.

Committing

There is evidence of commitment to
the vision and values through all areas
of school life

Students, staff, parents and community
members have:

e demonstrated and communicated
our sustainability vision and values
in everyday practices (i.e. ‘'walking
the talk’).

Our school places equal value on social,
economic and environmental factors
when making decisions

Students, staff, parents and community
members have:

e reviewed our policy documents
(e.g. purchasing) to ensure that
decisions are made considering all
sustainability factors.

There is whole-school commitment to
achieving the sustainability vision

Students, staff, parents and community
members have:

e demonstrated that our actions
within and beyond the school
consistently reflect our vision and
values of sustainability.
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Transforming

Core vision and values are practised,
renewed and shared across
communities to build more sustainable
lifestyles

Communities are:
e renewing and sharing visions,
values and sustainable lifestyles.

Through a culture of sustainability,
social, environmental and economic
factors are integrated

Communities are:
e making sustainability a priority in
all decision making.

Our school is part of a sustainable
community

Communities are:
e working together to generate
innovative practices and achieve
sustainability goals.
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Understanding: Our school nurtures the understanding, skills and values required to move with our community towards

sustainability

Starting

Challenging

Committing

Transforming

Rubric
Learning and
change

Our school is learning about
sustainability

Our school is learning to become more
sustainable

Questioning and reform underpins
change towards sustainability

Ongoing processes of learning and
change challenge perceived knowledge
and values

Core Indicator

School community (students, staff and
parents) has:
e discussed and shared ideas and
information about sustainability.

School community (students, staff and
parents) has:

e challenged current thinking
resulting in processes to improve
sustainability practices (e.g.
resource management).

Students, staff, parents and community
members have:

e encouraged change towards
sustainable patterns of living
through a cycle of continuous
reflection and improvement.

Communities are:

e recognising periods of crisis as
opportunities for transformation
and renewal in their ongoing
learning and change processes.

Rubric
Learning for
sustainability

Our school recognises that sustainability
is a priority

Our school is practising sustainability in
some aspects of schooling

There is commitment to ongoing
learning and application of sustainability

Our school, with its extended
communities, is a model of
sustainability

Core Indicator

School community (students, staff and
parents) has:
e discussed the need for social,
environmental and economic
sustainability.

School community (students, staff and
parents) has:
e implemented and shared socially,
environmentally and economically
sustainable practices.

Students, staff, parents and community
members have:

e participated in learning
opportunities and applying ideas
and strategies to enhance
sustainability.

Communities are:
e sharing and using models of
sustainable lifestyles, learning
from, and with others.

Rubric
A sustainability

inquiry

Our school begins an inquiry into
sustainability

Current practices are challenged
through an inquiry process

Inquiry processes are collaboratively
developed and implemented across our
school

Interconnected inquiry processes
underpin sustainability learning in our
community

Core Indicator

School community (students, staff and
parents) has:

e started an inquiry into sustainability
(e.g. water usage, student
participation, school learning
environments).

School community (students, staff and
parents) has:

e used data, trends and indicators
from sustainability surveys, audits
and meetings for further inquiries
and practices.

Students, staff, parents and community
members have:

e developed inquiry questions
together and used results to
improve sustainability learning and
practices.

Communities are:
e using multiple inquiry processes
and sharing results to enhance
sustainability learning.
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Learning: Our school’s learning processes, pedagogies and the Australian Curriculum help us to achieve more sustainable

lifestyles with our communities

Starting

Challenging

Committing

Transforming

Rubric
Curriculum

Our school reviews curriculum and
identifies opportunities for EfS

Our school develops an innovative EfS
curriculum that includes community
priorities

The whole-school community is
committed to an integrated curriculum
that achieves EfS outcomes

There is a continuous process of review
and reform with the whole community
to evolve an EfS curriculum

Core Indicator

School community (students, staff and
parents) has:
e reviewed the curriculum for EfS
learning opportunities in our
learning and teaching programs.

School community (students, staff and
parents) has:
e identified, documented and linked
school and community priorities
(e.g. food security) to the
curriculum in the SEMP.

Students, staff, parents and community
members have:

e implemented a whole-school
system which connects curriculum
to school and community
initiatives, achieving sustainability
outcomes.

Communities are:
e inspiring, encouraging and
developing sustainable lifestyles
as ongoing learners.

Rubric
Learning
environment

Our school identifies the range of
potential learning environments to
support action- based learning inside
and outside the school

A range of environments support
action- based learning for sustainability

Our school commits to using diverse
environments to take actions for
sustainability

Sustainability and educational
outcomes are achieved through action-
based learning in diverse environments

Core Indicator

School community (students, staff and
parents) has:

e identified existing and potential
learning environments inside and
outside the school to support
action-based learning.

School community (students, staff and
parents) has:
e planned and developed action-
based EfS learning in real world
and authentic contexts.

Students, staff, parents and community
members have:

e implemented a section in the EfS
policy describing how we take
actions for sustainability in real
world and authentic contexts.

Communities are:
e continuously improving
sustainability outcomes in diverse
local and global environments.

Rubric
Pedagogy

Our school reflects on current teaching
practices and identifies the value of
student voice and participation in
change processes

Educators and learners design and
engage actively with sustainability
experiences

Sustainability outcomes are achieved
with students across the curriculum

A learning community collectively leads
sustainable change

Core Indicator

School community (students, staff and
parents) has:

e identified current and potential
opportunities for students to
contribute towards sustainability in
the school.

School community (students, staff and
parents) has:

e planned and participated in
sustainability actions with
students taking charge of aspects
of the school environment.

Students, staff, parents and community
members have:

e recorded and reported
sustainability and educational
outcomes in all learning
areas/subjects/faculties (e.g.
reports to parents).

Communities are:
e planning, sharing and achieving
sustainability outcomes with all
members as equal partners.
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Community: Our school achieves sustainability with its communities

Starting

Challenging

Committing

Transforming

Rubric
Community
connections

Our school recognises the need to
connect with our community

Our school actively builds connections
with community members

Community connections are supported,
renewed and extended to achieve
sustainability outcomes

The school and community are leading
and living sustainable lifestyles

Core Indicator

School community (students, staff and
parents) has:
e explored the benefits of
community connections in EfS.

School community (students, staff and
parents) has:
¢ built relationships with community
members, agencies and
organisations to support EfS (e.g.
local councils).

Students, staff, parents and community
members have:
e contributed to and led initiatives
achieving sustainability outcomes
within and beyond the school.

Communities are:
¢ living more sustainable lives and
continuing to reduce their
ecological impact.

Rubric
Building capacity

There is a discussion with the local
community about learning and
working together to achieve
sustainability

Opportunities are provided to develop
skills, understandings and values for
sustainability

The whole community commits to
increase its capacity to live more
sustainably

Whole communities continuously
increase their capacity to live
sustainable lifestyles

Core Indicator

School community (students, staff and
parents) has:
e discussed a sustainability focus
with the community.

School community (students, staff and
parents) has:
e provided learning opportunities for
sustainability for school community
(e.g. students, families, school
services officers).

Students, staff, parents and community
members have:
e been involved in and influenced
by sustainability practices and
outcomes.

Communities are:
e continuing to evolve the meaning
and practices of sustainable
patterns of living.

Rubric
Developing
partnerships

The role of the community as a
contributor to EfS is investigated

Our school and community members
work in partnership to identify
sustainability issues and opportunities

Partnerships are formalised and
integrated into the vision for
sustainability

Partners nurture relationships and
interconnections through living
sustainably

Core Indicator

School community (students, staff and
parents) has:
e surveyed or met families and
community members to seek
support for an EfS focus.

School community (students, staff and
parents) has:
e identified sustainability priorities
and opportunities with partners.

Students, staff, parents and community
members have:
e documented agreements with
partners in the EfS policy.

Communities are:
e improving sustainable lifestyles
through long-term partnerships
and joint agreements.
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Rubric
Leadership

Core Indicator

Rubric
Governance

Core Indicator

Rubric
Planning and
management

Core Indicator

Managing: Our school’s leadership, governance and management processes foster education for sustainability

Starting

Our school recognises EfS as a
democratic process within which
everyone can be a leader

School community (students, staff and

parents) has:

e examined the range of leadership
opportunities within the school.

EfS is introduced and discussed within
governance structures

School community (students, staff and

parents) has:

e introduced EfS in staff, student and
parent meetings and formed a
working group.

Our school brings together information
to support the decision to make EfS a
priority

School community (students, staff and

parents) has:

e audited and documented current
projects and activities.

Challenging

Leadership opportunities are provided
to students, staff and the wider
community

School community (students, staff and
parents) has:

e encouraged and supported
students, staff and the wider
community to action their areas of
interest in sustainability.

There is formal agreement to integrate
EfS into school priorities and directions

School community (students, staff and
parents) has:
e integrated EfS into the Site
Learning Plan (e.g. through
wellbeing, literacy).

A collaboratively developed
management plan guides the
implementation of EfS

School community (students, staff and
parents) has:
e developed a SEMP.

Committing

Everyone has a role and is nurtured as a
leader in EfS

Students, staff, parents and community
members have:
e provided support (time and/or
money) and training for ongoing,
new and emerging leaders.

Governance structures support and
develop EfS

Students, staff, parents and community
members have:
e developed an EfS policy, outlining
partners, practices, procedures and
expectations.

Sustainability data informs an ongoing
cycle of planning, review and
management action

Students, staff, parents and community
members have:
e committed to ongoing planning
and review to continue reducing
the school’s ecological impact.
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Transforming

All participants are leaders in achieving
sustainability

Communities are:
e sharing leadership for sustainability
with all participants.

A culture of sustainability underpins all
governance decisions

Communities are:
e putting sustainable systems in
place to continue progress towards
sustainable lifestyles.

Planning and management processes
continuously improve sustainability

Communities are:
e continuously improving and living
sustainable lifestyles.
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The content of this document is licensed under the Creative Commons
Attribution 4.0 License. All other rights are reserved.

Green Adelaide was established by the South Australian Government
to help create a cooler, greener, wilder and climate-resilient city

Copyright Owner: Crown in right of the State of South Australia 2022
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